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 Suggestions for supervising online group work
The decision for a specific social form of learning – in this case, group work – alone is not sufficient. Cooperative learning – like all other aspects of a blended learning event must be planned, structured, and purposefully promoted (cf. Bloh and Lehmann, 2002, (p. 75). This applies not only to the collaborative tackling of tasks, but also to processes of group formation, coordination, etc. Bremer (2000) distinguishes five levels of group processes that online teachers should consider in their planning and supervision activities:

1. Group formation
2. Get to know
3. Negotiating shared knowledge
4. Coordination of joint learning activities
5. Completing the learning tasks

As a teacher, you can support the different levels of virtual teamwork in a variety of ways:

1. Support of theGroup formation process
· If the group formation takes place online, templates can help with group formation, in which individual participants present themselves and their content-related or private interests.
· Make sure that no participant is left without a team.
· Make sure that the group size you specified is not exceeded.
· Schmidtmann and Heidkamp (2002, p. 19) recommend that groups of between three and five members, as larger groups require too much coordination effort from the members
· If necessary, specify criteria for group formation: topic-related, personal preferences, etc.
· Ensure the “seclusion” of the group’s learning space (cf. Bloh and Lehmann, 2002, p. 78)

2. Support of theGetting to know each other
· Creating individual WWW pages
· Photo gallery
· informal chats
· Provision of internal group forums

Difficulties in teamwork can be expected when "an intensity of collaboration is expected that does not correspond to the stage of group formation" (Kerres and Jechle, 2001, p. 8). A face-to-face phase at the beginning of the course, in which social group formation is the focus, is beneficial in this case.
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3. Support at the coordination the commonLearning activity
The organization of group work is crucial for its success - who takes on which tasks, how agreements are made, how a joint text is created, etc. A stringent, synchronously agreed work planning is a particularly important prerequisite for the success of network-based cooperation, ie

· Offer assistance in clarifying responsibilities.
· Allow time for coordination within working groups. Experience has shown that participants in virtual teams require more time for coordination processes than groups that meet in person. This can then be detrimental to the substantive discussion of the tasks, which is why it is recommended to clarify the responsibilities of the individual team members and agree on who is responsible for which tasks and when. CeDiS – Competence Center for e-Learning / Multimedia at the Free University of Berlin
· Make sure that tasks are distributed fairly.
· It has proven useful to explicitly point out.to students the importance of work planning
· Create commitment (publish work plans on a common ‘black board’
· Help develop rules for group work (e.g., confirming a deadline, notifying of delayed submissions). Increase acceptance of rules by involving participants in the decision-making process.
· Make agreements at the beginning about how to deal with members who are late (who will remind whom, when, and how often about the tasks that need to be done? What should be done if not everyone on the team is working seriously and most of the work falls to a few?)

4. Support during work on theTasks
· In order to create a need for communication between the group members, the groups should start working on tasks as soon as possible after they have been formed and have gotten to know each other (cf. Schmidtmann and Heidkamp, 2002, p. 20).
· Agree on a deadline or schedule for the upcoming work steps.
· Formulate your learning tasks precisely so that no misunderstandings arise.
· State clearly in what form contributions should be submitted and whether/to what extent the contributions of individual group members should be identified.



5. Accompaniment the group processes,e.g.
· Ensure compliance with communication rules.
· Track the participation of all group members.
· Dealing with the profiling of individuals (moderately slowing down dominant participants)
· Dealing with passive participants (e.g. mandatory posts, encouragement)
· Intervene when conflicts arise.
· If necessary, make constructive suggestions for meaningful changes.
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